
HO\V _TO GIVE AN ASS!GNIVl'ENT I 
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Francisco Milones 
La Union High · School 

Perhaps one would say that giving 
an assignment is a very simple matter 
which needs no particular technique. 
On the contrary, giving or making an 
assignment is not to be trifled with, 
for the assignment of lessons proceeds 
generally in some more or less r e
cognized order. There ari various 
yroblems that recur again aq.d again 
in much the same order. The prob
lems concerned are the following: 

1. How to lead up to a new topic 

2. How to present a proposed unn, 
topic, or activity 

3. How to organize an attack upon 
it 

4. How to allot tasks 

5. How to record proposed agtivi
ties · 

6. How to clear up difficulties and 
misunderstanding 

7. How to get pupils started to 
work 

8: How to control time 
9. How to control length of assign

ment 

In order to help the teacher in 'giv
ing assignment to produce satisfactory 
results on the reaction of the students 
in the lesson, the following sugges
tions a:-e worthy of consideration: 

1. In making an assignment, assume 
an attitude of interest. Even if you 
are not vitally interested, try to 
become interested. You cannot teach 
something in which you are not in
terested. 

2. Remember that the students will 
understand your feelings toward what 
you are doing and gain an added in
centive t,o attack the subject vigorous
ly-or do the opposite, __ depending 
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upon how ) I<)U feel about it. 

3. Assume ' the cooperative 
expect cooperation from your 
dents and show willingness on 
part to cooperate with them. 

spirit; 
stu-

your 

4. Do not under any circumstances 
assume the bullying attitude of a 
traffic officer toward your students. 
Such a manner is generally a smoke
screen to cover up so~e real weak-
ness 

5. In planning an assignment, ask 
yourself, first: "What do my pupils 
need next?'' and second, "What is 
the next thing suggested for them 
in the course of study?" See if these 
two things fit together. If not, at
tempt to make them fit. 

6. Talk a great deal of opportunities, 
of good e;~ep'eriences . to be had, and 
little .of. requirements. 

7. In general, appeal to the will to 
work by making learning attractive; 
do not put it in a negative light to 
the students. 

8. In planning a new assignment, 
allow plenty of time for preparation 
and presentation of the pr~blem; do 
t}Ot hurry this matter. Enlist the 
will of the ~. students by arousing their 
ir.terest in the new undertaking. Do 
not assume that they should learn 
the new lesson whether they are in
terested or not. 'Remember "that lack 
of interest makes learning very dif
ficult, if not impossible. 

9. If unit plans, contracts, guide 
sheets, or other materials are used 
remember, that these ~ateri?.ls must b~ 
presented to pupils and their interest 
in them must be- aroused. 

10. Adjust the time - of the assign-
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ment to the needs 'of the ' situation. 
j Let it come wher~ i_t · is ~?~~ · ady~-:-

. tageous. . 
/~ \ 11: Let ~e dura~~on . of. the 'assign:

: • 01ent depend on the nature of. the 
· problem and the needs of the pupils. 

12. Try to. have in each assignment 
;ome challenge to the student's cur
iosity, to his ability to think, to his 
ing.:nuity in constructi~n, or some 
other stimulus to his interest, so that 
he will fin d doing the work pleasant. 

)3. Dist r ibute the work to be done 
according to the abilities o! the pu
pils. Challenge each to tne limit' of 
his capacities. Don't discoura~e ~e· . 
backward. 

14. Let every assignment end with 
encouragement. The student should 
bave confidence in his ability. An 
attitude of despair or a sense of in
justice is a poor preparation for a 
good attack upon a new lesson. 

15. Remember that success in the 
'performance of one asignment is the 
very best preparation :for another. 
Make the assignment neither too easy 
nor too difficult. Let it be a pleasant 
exertion to the student, but let it 
be rigorous. Soft methods are not 
implied in this emphasis upon the nec
essity of sucess and interest. 

From the above suggestions, it is 
clear that the assignment of lessons 
is a distinct technique in the present
ation ot the new subject matter to be 
taken up in the next recitation. A 
thorough perusal o! the suggestions 
reveals a goon application of common 
sense in the giving ot assignments in 
order to attain the desired effective 
results in the learning process on 
the part o:f the students. 

THE VALUE OF A DEFINITE 
ASSIGNMENT 

One of the many good reasons urged 

for new typewritten assignments is 
the_. quality of definiteness. It is ob
vious that it a definite assignment is 
given, the students know precisely 
what to do and how to do it. In , this 
case, the minimum time wasted is 
neglible if at all and the results o:f 
students' reaction are satisfactory. It is 
therefore necessary that it pays to dis
cuss here rather thoroughly the value 
and significance of definiteness in the 
assignment of lessons. 

Now, our question is, When is an 
assignment definite? A lesson assign-

. ment ·is definite when it is so thorough
.l.Y understood by the student that 
ft;·· r~ads to successful accomplishment. 
It must set up in the mind of the 
learner certain purposes or objectives. 
It must suggest what is to be done, 
why it is to be done, how .it is to be 
done, when it is to be done, and how 
well it · is to be done. This applies 
equally well to assignments that are 
purely arbitrary announcements or 
commands by the teacher and to co
operative, socialized assignments that 
characterize the work in the modern 
school. Early training in definite 
types o! assigned activity is a neces
sary preliminary to later !reedom ot 
choice and independent researc:!h. 
Guidance is very exact and detailed 
at first ; later it becomes much re
laxed; and finally, it is calculated to 
gwe the individual large freedom 
within a certain field or on a definite 
problem of some type without speci
fying unnecesarily the exact details 
of either method, materials, or results 
to be obtained. 

From the :findings of such educatorS, 
as Grace E. Bird in "An experiment in 
Focalization," W. L. Beauchamp in "A 
Preliminary Experimental Study of 
Technique in the Mastery o:f Subject 
Matter in Elementary Physical Science" 

FOR MODERN OPTICAL NEEDS SEE KEEPSAKE OPTICAL-SO Escolta 
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C. E. Germane in "OUtlininc: and 
Summarizing Compared with Reread
mg as Methods of Studying"; G. A. 
Yookam in "The E!!ects of a S~e 
Reading"; and Louise B. Wright in 
"The Value of a Motivated Assign
ment." We conclude that a definite, 
detailed assignment centers the child's 
attention upon specific things and 
motivates his efforts. Therefore, we 
could improve our teaching to a mark-

ed extent by gnmg more definite and 
detailed assignment. 

Atter pre!!l<inting to you the charac
teristics of a good assignment, you 
will have realized its importance as 
a vital !actor in students' preparation. 
Other thing~r being equal, under norm
al conditiolli, the degree of students' 
preparation depends much upon how 
the assignment is prepared, present
ed, and motivated. 

HOW BADlY DO WE FARE 
In Comparison? 

The following excerpt was taken from a report on the state of the national 

educational system, U.S. A., by Benjamin Fine, education editor of the New 

York Times. This was a six months' study. The article on page 12, Ladies Home 

Journal, for April, 1947 contains 20 items, among which are the following: 

350,000 teachers left the American public schools since 1940. 

125,000 teachers are serving on emergency basis. 

70,000 teaching positions are unfilled - no teachers. 
60,000 teachers have only high school education or less: 

175,000 (25%) teachers are new in the job each year. 

37 DOLLARS a- week is the average pay. 

200,000 teacher~:"get less than 25 DOLLARS a week. 

22% of all college students attended teachers' colleges in 1920; NOW only 

7% attend teachers' college. 

6,000 schools will be closed because of lack of teachers. 

25,000 children will.' have no schooling during the year. 
2 MILLION children will suffer a major impairment in their schooling be

cause of !'lOOr teachers. 
5 million children will receive inferior education this year because of the in

adequate teachers supply. 
Ol!ly 50% of teachers employed in 1940-41 are still teaching today. 

Only 15% of Q.ll elementary and high school teachers are men. 

56% of teachers in this country do not have tenure protection. 

U. S. spends 1.5% of its national income for its schools; Great Britain, 3%; 

Soviet Union, 7%. 
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\\ Among the import~~E~~~~E~: a?! !~!~?a~eR~~:ation, to co~e . 
which we are proud . and whij:h we to .such conclusions as it indicates, · 

\ can use in the defense of democracy freely to express opinions, to exert 
are the following: the influence of argument, to choose 

A common speech and a common 
culture; 

A willingness to consider with open 
IPind the contributions offered by 
1iverse races, cultures, and religions, 
and to adopt those that promise en
richment of the national life; 

A widespread respect for human 
personality and a recognition of each 
individual's right to live his own 
life so far as it doesnot interfere with 
the welfare · and happiness of others; 

A. common conviction that it is the 
duty as well as the privilege of every 
individual to share in the making of 
'decisions concerning general policies 
that affect the welfare of all; 

A. long experience· in self-govern
ment, in which every adult may take 
such part as his interests and abilities 
warrant; . :•"If ' .. ,~ • 

~ _ ., _ • . , .? 

Dissatisfaetioi1 with the present, and 
l:l(Jpe that stiniulat~ to activity· for 
:1 better tuture; 

Agi:Mffient thai 
made by peaceful 

changes must 
means; 

be 

A general \villingess to abide by 
'majority decisions made at the polls, 
with due 'respect for minorities who 
may coiltinue their activities to in
fiuerie1: a subseque~t decision;_ 

Ir-E!Cognition of the right of any 
n"iili~rity, . however small, to propose, 
to ·advocate, and even to agitate by 
~proper means for social changes with
~'out as well ~s within the pattern pre-
viously approved by 'the majority; 

A. widespread 'approval of the right 
of the individual 'to secure, interpret, 

one's associates, to assemble, to vote, 
to move freely, to labor at work ot 
one's labor, after contributing a just 
and proportionate share to the cost 
o! protection and promoting the gen
eral welfare; 

Generally approved and practiced 
civil liberties, which may not be ab
rogated or curtalied, even by major
ities; 

A widespread system of free edu
cation; 

Sympathy for and care of the un
fortunate and the needy; 

Intolerance of enduring social stra
tification, whether caused by birth, 
race, religion, or wealth, inherited or 
otherwise acquired; 

The right to worship according to 
the dictates of one's conscience; 

Equality before the law and a pre
sumption of innocence until proved 
guilty; 

li'reedom from fear of persecution 
by those in authority ... 

'With such general assets i't is im
perative that we clarify the mean
ings 'of democracy, develop a renewed 
faith in them and devotion to them, 
and also that we realize their impli
cations for modern life. The defense 
of our nation demands that we un
derstand what democracy is, that we 
passionately believe it superior to all 
other ways of living, and that we ap
ply rt consistently to makihg our 
country the best possible for a free 
people. 

Reprinted from "Democracy and 
Education in the Current Crisis:•· 
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