Leadership In Philippine Education

HENEVER 1 think of leadership in Philippine

education, I am always confronted by the ques-
tion as to whether or not such leadership exists or
ever existed at all. My preoccupation in this matter
is aggravated by the fact that Filipino students of
education know that in Europe and even in some
countries in Southeast Asia, but particularly in the
1U.S., there have been outstanding educators and ed-
ucational thinkers who have influenced, if not shaped,
educational thought, thereby establishing for them-
selves the position of educational leadership in their
respective countries or regions.

Searching the history of education, we recall Co-
menius, Joseph Lancaster, Pestalozzi, Froebel, Rous-
seau, and Maria Montessori among others in Europe
whose names are familiar to education students. 1In
modern times there are those whose names have be-
come educational polestars, like Tagore and Gandhi
of India; like Horace Mann, Charles Eliot, Booker
T. Washington, Kilpatrick, Dewey, and Robert Hut-

chins — among the Americans, one of whom was born.

a slave. These men, equally well known to us, at
least by name, taught and preached in their times and
inspired political revolutions or social reforms that
brought about new areas in their respective coun-
tries. This was not all. The ideas propelled by these
individuals broke down national boundaries and touch-
ed, if not quickened, the life of the rest of the world.

Different authorities define leadership with va-
rious connotations, some calling it a process, others
calling it a force. In the light of the preceding ob-
servation, let us use a definition which comprehends
both connotations, this one by Haiman which defines
leadership as “that process whereby an individual
directs, guides, influences, or controls the thoughts,
feelings or behavior of other human beings. This in-
fluence mav be exerted through the medium of his
works — his books, his paintings, his inventions —
or it may be exerted through face to face contact.”’

Under this definition, educational leadership in-
volves four factors, namely (a) a person, (b) a pur-
pose or a problem, (c) a following in a field of ac-
tion, and (d) a goal. While these elements are more

! Franklin_S. Haiman, Group Leadership and Democratic
Action, Houghton Miffin Company, Boston, 1952, p. 4.
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or less self-explanatory and are present in other fields
of leadership, they have implications quite unique
in the discipline of educational leadership and there-
fore need some elaboration. An educational leader
has a cause that is the product of a problem or an in-
spiration arising from a situation or condition of the
time. The cause cannot be intermittent but one that
is fundamentally ever present as if it were a chronic

“ailment because every such case essentially arises from

social change, if not altogether from a social evil.
There is ne leadership in education that is not sen-
sitive to a cause; and thc leadership does not cease
until the cause is resolved and the condition im-
proved or the social ill remedied. This leadership
cannot lie in a group but must repose in and emanate
from an individual who belongs to an institution or a
group which serves as his seed bed or experimental
field and later the immediate disseminator of his in-
fluence. While the individual serves as the power
nucleus, it is necessary that there be a certain group
of potential listeners and followers that are directly
or indirectly related to him either as colleagues and/or
as co-professionals. The area served by the group
outside the nucleus constitutes the leader’s potential
field of action. We are going to add to this observa-
tion the condtiion that the leadership with which we
are concerned is leadership in a demaocracy whose com-
plement is freedom as against leadership in an auto-
cracy or police state whose complements are domi-
nance and submission.

<

Applving this definition of leadershin.to the edu-
rational field in our country, let us recall if only quite
hriefly some Filipinos who in various degrees stimu-
lated Philippine education. All at once Dr. Jose Rizal,
though not belonging in this era, comes first to my
mind. He has been referred to quite often’ in the
Philippine public schools as a forerunner of the Phil-
ippine concept of community education and commu-
nity improvement that now engage our attention.
In addition to this, it seems to be the Philippine con-
sensus that Rizal was the father of Filipinism which
has been reinterpreted in our time by Rafael Palma,
Jorge Bocobo, Francisco Benitez, Camilo Osias, and
Segundo Infantado. These men were outstanding in
the firmament of Philippine education. Having work-
ed with Bocobo, Osias, Benitez, and Infantado, I wish
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to express a personal opinion that these men gave
Philippine education not only an indigenous substance
and color, but also a direction that was truly Filipino.

I would like to devote a few words to some Fili-
pinos who did not serve in the Department of Educa-
tion but have stimulated educational thinking in the
country. I have in mind Mr. Francisco Dalupan, Pres-
ident of the University of the East, and Dr. Jose P.
Laurel, Sr., Senator and Chancellor of the Lyceum.
Quite recently President Dalupan expressed certain
ideas on higher education in the Philipines which
were generally interpreted as a preference for an em-
phasis on the humanities rather than on the practical
or professional courses. This could be a good cause
to promote but while it deserves serious consideration,
the idea seems to have fallen on barren soil. On the
other hand, Dr. Jose P. Laurel has continually been
for moral education, as one may read in his mono-
graphs, Forces That Make a Nation Great and Bread
and Freedom.

The foregoing list of contributors to educational
thinking in the Philippines is by no means complete.
Presidents of government and private universities,
past and present, secretaries of education, directors,
deans of private schools, and public school superinten-
dents have all been equally substantial contributors to
the educational progress of the Philippines. But I
need not mention their specific contributions, great as
they are, much less essay an evaluation of all out-
standing Filipino educators because it is not my pur-
pose to do so. I took a little time to name these edu-
cators in order to supply the basis for an answer
to the question of whether or not educational leader-
ship as explained above exists or ever existed at all
in the Philippines.

I would like to advance the opinion that there
have been no truly great educational movements in
the Philippines like those inspired and introduced by
the toreign educators I have already mentioned. The
Philippine Public School System could be such a move-
ment because it is the first of its kind in the country,
the like of which has not been known in Asia. The
system is not a product, however, of any one Filipino
educatinoal thinker, although such a popular system
has been envisaged by Dr. Rizal. Many minds, both
American and Filipino, contributed to this system
which, paraphrasing the Monroe Report, was the bold-
est experiment ever conducted in the building of a
democratic nation.

I believe that our educational leadership is still in
the exploratory stage. Half a century of exploration
is still too short a time to produce a leadership that
can stand at par with that of Europe or America.

t should be noted that leadership in these countries
had been the product of a cultural climate that had
been developing for very many years in the past.
More than the need for an institution that can serve
as a mouthpiece of educational leadership, more than
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the existence of institutional and professional follow-
ership, educational leadership in the Philippines in
order to attain stature if not reknown needs: first a
political democracy with all its guarantees of freedom
and free flew of ideas; secondly, a cultural maturity
that prizes and promotes a well-established value sys-
tem; and thirdly, the projection of a cause that is in-
herently a product of a social problem,

It would seem from this that time is the prerequi-
site element in the rise of educational leadership in
the Philippines and by this 1 mean not necessarily
timeliness but cultural maturity as the accretion of
a long period of time and its corresponding experi-
ence.

It is in the more specific fields of education that
we are in search of educational leadership. We expect
this leadership to manifest itself continuously and
not intermittently, and for a cause or mission which
would make a distinct if not a unique contribution
to educational thought in the Philippines and thus give
rise to reforms in the concept of education that is tru-
ly Filipino. In the political field it is said that our
constitution is the expression of the will and genius
of the Filipino people. Can not the same will and
genius make themselves manifest in Philippine educa-
tion? Why should they not when Philippine education
is for the Filipinos, of the Filipinos, and by the Fili-
pinos... This is the line of theught which Filipino edu-
cational thinkers should pursue and exploit to the ut-
most. - The Flipinism of Osias is along this line; so is
the Philippine cultural renaissance of Bocobo, and
Laurel’s morai concept which I believe stems from
the taproots of the mores of the Filipino family, whose
moral virtues constitute our rock of ages.

The Philippine Community School, which is the
product of contemporary times — our political eman-
cipation and maturing social consciousness — is of a
different vein. While the ideas had its origin in the
United States, the Philippine concept, inspired as it
was by Philippine conditions, is considered indigenous.
After the war, conditions were so deplorable that the
public school authorities became appalled at the socio-
economic-cultural lag of the masses. From this bitter
realization was born the belief that the common school
should be used as an instrument of social reconstruc-
tion of which no other school system in the world has
made a similar claim. Thus was born the concept of
the community school movement in the Philippines.

The Philippine community school, however, is still
in search of leadership. The leadership should reside
in an individual who will serve not only as the power
nucleus but also as the interpreter of its adherrents.
Such a leader is one who can can systhesize the com-
munity school concept. with Filipinism as the base
and moral character as the common denominator, one
who can draw, from this systhesis the answer to the
pressing challenge of Jiving usefully, freely, abundant-
ly, and securely in this seemingly chaotic world.
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