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As I have gone about and met 
with different groups of teachers, 
l find rather startlingly, teachers 
and administrators speaking of 
overall changes in curriculum as 
though the way we teach now is 
altogether wrong and we must 
change to an entirely different 
way. To this end certain "experi­
mental classes" are set up and the 
other classes remain as "control." 
We are trying presumably to find 
out which is a better way. Better 
way in terms of WHAT? A better 
way of learning, reading, writing, 
and arithmetic and English? If 
so I doubt very much that we will 
get our answer. The most ~ will 
be able to say is, that in certain 
classes where certain teachers are 
to be found certain pupils do better 
than certain pupils in other classes 
and this we can also say of experi­
mental and non-experimental class­
es. 

When teachers ask me, "shall we 
integrate all subjects?" "Shall we 
integrate all the time or can we 
sometimes use formal teaching?" 
"Is it not possible that the children 
will only play and not learn any­
thing if we ~jntegrate' al.ways," 
it begins to sound as tho' we were 
talking about some mysterious ho­
cus pocus that we use or do not use 
according to the mood we are in 
or the children are in. Either the 
:newer ways of teaching are sound­
er than the old or they are not. 

What our own point of view is 
will largely be determined by what 
we know of the learners and the 

learning process and the ultimate 
ends desired. When once we have 
satisfied ourselves on this point 
we \'irill change our ways to the ex­
tent we need, to be in harmony 
with what we believe and hope. 
This is not to be managed as one 
would the turning on and off of an 
electric light switch. It i ~ a matter 
of growth and development. We 
can speed up the process in many 
ways but we can not successfully 
force life processes without coming 
to disaster. 

We tell teachers that if they 
will make an attempt to under­
stand the needs of the child and ap­
ply child growth and development 
principles in the development of 
the curriculum they will .do a bet­
ter job of teaching. We need also 
to remember that administrators, 
supervisors and principals no less 
are called upon to understand the 
needs of teachers and to consider 
the growth and developmental pat­
terns of the teachers. Perhaps 
we can consider some of the tech­
niques which seem to have worked 
with success among groups that 
have successfully met this need 
for changes. 

First, is the need to work out 
with one's staff a philosophy of 
education so that there may be 
some unity in what we do. The 
teacher is the center of any pro­
gram of curriculum change and 
therefore we are concerned about 
the growth of those particular 
teachers with whom we work. 
Whether we change or not depends 
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largely upon what we understand 
and what we believe of the educa­
tive proces and what it is intended 
to do. 

Fundamentally then Jet us ask 
these questions? 

1. What are we educating for? 
2. Why do we believe that 

these are the ends and 
purposes of education? 

3. What materials and facili­
ties .do we possess that will 
enable us to carry out these 
goals and purposes? 

Answers to questions like these, 
simple as they are, can not be had 
in a day or a month or a year. 
They indicate a need for persistent 
study and effort, because with 
every change in our society will 
come imperative need for change 
in the educative experiences of the 
child. 

The present cultural upheaval 
presently making itself felt in the 
Philippines calls for changes in our 
ways of dealing with young citi­
zens. The educator is challenged 
to see the function of the school 
not only as a means of passing on 
the cultural inheritance but as a 
directive force for cultural change. 

For instance, we have a con­
stitutional directive that all schools 
shall aim to develop moral char­
acter, personal discipline, vocation­
al efficiency, civic conscience and 
:shall teach the duties of citizen­
ship. Without going into any de­
tail here it is not difficult to eval­
uate our work in terms of these 
objectives. Self-discipline can never 
be achieved by teacher directed 
activity or thru external controls. 
Self-discipline indicates the intern­
alizing of control and this the child 
can only learn as he sets goals that 
are important to him, so much so 
that he makes choice in the direc-

tion of what he is trying to achieve 
and therefore discipline himself in 
the direction of these ends. A child 
does not discipline himself just for 
the fun of it, or for the pain of it. 
He does not negate life and life ex­
periences. He meets it and utilizes 
the experiences which best serves 
his particular need. 

Vocational efficiency is not just 
a matter of 1·aising more pigs, 
chickens and vegetables, it is a 
matter of attitudes and value 
that create enjoyment and pride in 
the work of one's hands, in the 
creation of material goods and 
spiritual satisfactions. Civic con­
science implies not only obedience 
to law but the concern and respon­
sibility as a member of society for 
the well being of others. We can 
scarcely say that our schools have 
been successful in developing these 
and like attitudes and values when 
on every side we find contrary 
evidence. 

For hundreds of years we have 
been at the mercy of waves of 
cultural influences which brought 
certain benefits but which also 
have produced conflict, have from 
time to time aided and abetted one 
group of the pupulation above 
others, meant the exploitation of 
human and natural resources'·for 
the benefit of others, have deve­
loped a personality in the masses 
which has been characterized by 
submissivesness to authoritarian 
dictates and have kept in a back­
ward state large numbers of the 
population while creating the 
"good life" for a limited few. 

With the rise of nationalism and 
the concepts of .democratic theories 
many of the old ways have been 
questioned. Youth has been edu­
tated to the ideas of democracy 
without being given an opportunity 
to taste of its substance and so we 
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find today an eager verbalization 
which apparently . atisfies orne 
of our leaders both in the field of 
politics and education but which 
alarms others among us who have 
faith in the potentials of our hu­
man resources. 

That many question the efficacy 
of our present ways of doing 
things can be seen in the political, 
economic, social and educational 
upheaval, yes and spiritual up­
heaval all around us. 

The challenge of the pre ent 
problems is which will win out­
those who seek to build by revolu­
tionary methods or those who seek 
to build by an evolutionary pro­
cess of change and adaptation. 

To get teachers to think boldly 
and fearlessly, to build confidence 
in themsleves and their ability to 
guide youngsters to think for 
themselves and yet be contributing 
membe1·s of their group is not as 
simple as it sound. If more than 
lip service is to be paid to the de­
mocratic processes in self fulfill­
ment the teacher must understand 
the background in which the prin­
ciples have been developed and the 
implications for school practice. 

R e a d in g, discussion, ouLide 
speakers, studies of children. stu­
dies of community resources, act­
ual experiences similar to those 
they \V:ill plan for children, de­
monstration lessons, observations, 
visual aids, field trips, etc. all will 
help the teachers even as in the 
learning of the children. "Talking 
at" the teachers is no more effec­
tive than talking at the children. 
The experiences to he planned for 
teachers must also meet their 
needs, purposes, interests. 

Lee and Lee in the Child and 
Hi Curriculum published by Ap­
pelton Century have listed the fol -

lowing as guide for curriculum 
change: 

1. The curriculum is consi­
dered to be the actual experiences 
of each pupil which are affected 
by the school. 

2. Curriculum development is 
conceived as a process of t he im­
provement of the teachers in the 
guidance of pupil experiences. 

3. Curriculum development is 
a continuous process carried on 
within each school system. 

4. Existing subjects do not 
necessarily constitute the best or­
ganization of pupil experiences. 

5. C a r e f u 1 consideration 
should be given to the utilization 
of the guiding principles for the 
selection and O"uidance of pupil ex­
periences. 

6. Curriculum development is 
a democratic process utilizing the 
services of pupils, teachers, par­
ents, community and all outside 
educational agencie . 

7. The teacher is responsible 
within broad units for the guidance 
of pupil experiences. This means 
that the teacher must be encour­
aged and be free to experiment. 

8. A cour e of study is only 
one means to be utilized for the 
improvement of teachers in the 
guidance of pupil experiences. 

9. The com·se of study should 
be rich in suggestions of exper­
iences methods and materials . It 
should not be prescriptive. 

One of the reasons why curri­
culum change has been so slow is 
the fear that the children will not 
learn as fast as with the older 
traditional methods. \Yrighstone's 
studies in the U.S. disproved this 
claim. ProgresshTe practices not 
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only re ult in faster progress to­
ward attaining the wider overall 
objectives considered important in 
democratic education but also bet­
ter learning of the fundamental 
skills. Progressive practices here 
refer to changes which affect pu­
pil behavior in terms of greater 
happiness and increased social re-
ponsibility . 

One of t he biggest hurdles to be 
overcome i not the resistance of 
the teacher to change, but the 
traditional relationship between 
admini trator and supervisor and 
the clas ~room teacher. While I 
find an encouraging readiness for 
change, everywhere I have gone, I 
find the most often heard com­
plaint to be the difficulties attend­
ant on thi relationship a it has 
existed in the traditional school. 

It is of course another of those 
hangovers of a decadent culture 
pattern which we should by now 
have outgrown, but feudal patterns 
of horizontal relationships still 
exist everywhere. Much depends 
on what we now do about it whe­
ther or not we are successful in 
bringing about t h e growth of 
teachers we know is needed. 

And the way of working is most 
of all important. So far, our line 
and staff organization has meant 
that the supervisor and principal 
work for the Bureau, the teacher 
works for the Supervisor and prin­
cipal and the children work for 
the teacher and the children among 
themselves have their own hier­
archies. Each administrator under 
this system is a boss. Judgements 
are made, orders issued from top 
down. Thi process breeds fear, 
suspicion, often jealousy, false am­
bition, conflict and passive con-

formity. School· thus controlled 
are neat, overly clean, quiet, and 
as someone has put it "dull as dish­
water." 

A good administrator seeing the 
needs of teachers finds his job 
one of meeting these. The teacher 
is trying to develop a unit of work, 
the administrator can help with 
the supply of necessary materials, 
books, and supplies so that the 
teacher can save best energies for 
the utilization of these supplies in 
the classroom. He is on the look 
out for new materials and possib e 
experiences which may be enrich­
ing to the children. Above all the 
administrator in the new school 
shows and expresses confidence in 
the teacher and enjoys the chil­
dren with her. He does not arbi­
trarily ask children to "move 
away," to "get out," or in any 
way show a rejecting attitude to­
ward them. When entering the 
room the administrator is not a 
"snooper" or an inspector, he be­
comes one of the group and makes 
a worth-while contribution when.­
ever this is possible in keeping 
with the plans and discussion of 
one group. In short he renders.the 
encouragement and the servi'ces 
teachers need in order that they 
may enjoy better living with their­
children. 

Schools exi t for children, not 
children for the school. The worth 
of a school can be seen in the chil­
dren. Where children are happy, 
glad to be in school, cooperative, 
eager to share and contribute, 
one can be be sure that teachers 
feel the same way and by the same 
token so do administrators and 
superdsors. The interactive pro­
cess essential to democratic living 
ia fully utilized. 


