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INTRODUCTION

During the eighteenth century,
a certain intellectual named J. J.
Rousseau, proposed a revolution-
ary theory that human nature is
inherently good, but that indivi-
duals deteriorate when they get in
contact with the artificial envi-
ronment into which they are
born. He advocated a type of
education wherein the individual
should be removed from the ur-
ban’ society and transferred to a
rural environment where his in-
stinets and capacities may unfold
and develop through natural hab-
its of activity. These views of
Rousseau on education influenced
very 's)rofoundly the thinking of
Pestallozzi, Herbart, and Froebel,
three prominent educators of the
nineteenth century. These three
men made further investigations
of Rousseau’s doctrine. The psy-
chological developments that fol-
lowed gave rise to the so-called
“activity movement”, which re-
cognizes the part played by sen-
sory, manual, or work experien-
ces in the educative process.

Thus, work ewperience is not a
new .idea, although its role in the
Eromotion of effective learning

as often been ignored by teach-
ers. There is a likelihood that
teachers do not simply ignore the
principle; some are totally ignor-
ant of its psychological role in
teaching. e result is that the
child becomes confused and disin-

1 Horl R. Douglas and Hubert H. Mills,
Ronald Press Company, 1948), p. 369.

terested with school work and,
schooling is made theoretical and
meaningless rather than practical
a;ll_(}dsignificant to the life of the
child.

John Dewey! bemoaned the re-
lative disappearance of work ex-
perience from the home, industry,
and business, where less and less
opportunity is available for em-
ployment of children and youth.
To compensate for this loss he
called attention to the increasing
need for society to provide more
work experience in school and
elsewhere. This warning was
given almost half-century ago.
The succeeding years seemed to
have made the situation worse; a
mania for white-collar jobs is still
the vogue. In view of enough
evidence to show that work exper-
ience does not only have psycholo-
gical aspects but also social sig-
nificance in the child’s learning,
the warning is certainly worthy of
our attention today.

It is the purpose of the writer
(1) to present a discussion of
some of the aspects of work ex-
perience in the learning process;
and (2) to examine the purposes
for which work experience is pro-
vided in the school curriculum.

WORK EXPERIENCE IN
LEARNING
Work experience has been de-
fined as “a means and method in
the program of the school by
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which the learner actually pro-
duces useful goods or renders use-
ful services through participation
in socially desirable work activities
in the community under real con-
ditions.”? Conceived in this defi-
nition are many possibilities: that
work experience is likely to be
educative; that it is first-hand ex-
perience; that it involves work or
service; that it is concerned with
socially desirable activity; that it
is exploratory; that it is real. It
is the first possibility, more than
the others, that should interest the
teacher.

Influence of work experience.
Obviously, from a pedagogical
point of view, the most interesting
question is how work experience
influences the learning process.
The leaders of the experience
movement are strong in their con-
demnation of the old practices of
the traditional school wherein the
mind is at work, it should not be
disturbed or distracted by physic-
al activity of any kind.

Even the early Greek and Ro-
man educators recognized the ef-
fect of activity on physical devel-
opment. This attitude is still per-
sisting today, that an individual
to be properly educated must have
a “strong mind in a strong body.”
Besides producing physical dev-
elopment, activity serves in some
way to stimulate mental develop-
ment. Froebel® insisted that chil-
dren will develop most favorably
when they participate actively and
Eleasumbly in activities motivated

y their own interests, curiosity,
and desires. It is also conceded
that such an activity, be it work
under the guidance of a teacher
wherein useful goods or services

2 Clifford E. FErickson, A Basic Text for
Inc., 1947), p. 855,
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are produced, is important in help-
ing the learner acquire ideals that
should later help him solve pro-
blems on social and moral issues.
Hobbes and Locke* introduced the
view “that physical activity can
determine, in part at least, the na-
ture of that which the individual
should think and believe.” They
also concluded “that man can have
no knowledge except that which
has come to him through his phy-
sical senses, or is based on such
sensory experiences.” This im-
plies that the learner must reach
out into the world to gain know-
ledge. The more active partici-
pation he takes in the course of
learning, the more knowledge he
will acquire. This is a cue for
schools to provide more participa-
tory experiences, work experien-
ces if you please, in order to es-
tablish better learning-teaching
situations. It is noteworthy that
psychologists of today attach
much importance to theory that
the pupil learns only as he active-
ly participates in the educative
process. It is this view that gave
rise to the definition that learn-
ing is doing, and teaching is guid-
ing of pupil experiences.

The principle of practice. The
thought in the foregoing para-
graph may be summed up in this
too familiar statement: “one
learns by doing.” There is great
danger that teachers may misun-
derstand the implication of the
statement. Perhaps, this is one of
the reasons why Thorndike prac-
tically renounced the law of exer-
cise in some of his writings. He
simply ~wanted to safeguard
against misuse of the principle.

The principle of practice which
Guidence Workers (New York: Prentice-Hall
of Method for Sccondary Schools
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is grobably the most abused prin-
ciple of learning is stated as fol-
lows: “ t is learned is what
is practised; continued practice or
use is usually mecessary for reten-
tion of the learning.”s It does
seem that practice plays an im-
portant role in learning. How-
ever, practice which is a mere re-
petition of the act is not desirable
because it does not produce learn-
ing. Practice does not always
improve the quality of perform-
ance. In fact, when the error is
practised, repetition tends to pre-
vent the correction of the error.
It is necessary that the teacher
keeps the learner practise the bet-
ter way, on the assumption that
the learner learns what he does.

Hammonds,® in expressing the
necessity of practice of the right
sort in the teaching of vocational
agriculture said, “Not until agri-
cultural teachers come to believe
in the necessity for practice by the
learners can they make their
teaching vital . . . Participation in
farming is an essential in learn-
ing to farm.” Then he elaborated
on his discussion with the follow-
ing: “One learns by practice what
he practises. This is not a silly
statement; it is an important
truth. To practise an error is to
learn the error. To use a poor

ractice in farming is to tend to
earn the poor practice . . . Im-
provement in a function may be
expected only when one performs
the function better. The wrong
practice tendS to get the wrong
learning. Spiritless, aimless ac-
tivity is not effective in securing
desirable learning. Motivated
practice of the correct procedure,
on the other hand, with the stud-
ent desiring to improve his per-

Hammonds, Teaching Agriculturs

5 Carsi
1850), p. 18.
© Ibid, p. 163.

formance, may be e ted to
bring improvement.” These state-
ments of Hammonds imply that
practice needs to be supervised by
a teacher in order to produce the
most desirable learnings. Un-
doubtedly, it is this implication
that gave birth to the supervised
farming programs in vocational
agriculture.

The implication of work exper-
ience in learning. Work exper-
ience as embodied in the curricu-
lum provides the necessary oppor-
tunities for practice. Inasmucl
learning implies a change in be-
havior, this change is made pos-
sible while performing an activ-
ity, or in the course of practice.
The learner’s attitudes, apprecia-
tions, values, interests, and mo-
tives, are partly and largely de-
pendent upon experience or activ-
ity. It follows, therefore, that
the school should provide a wide
variety of situations in which the
learners are given a greater de-
gree of participation. Such par-
ticipatory experiences are valu-
able because “they give reality to
learning, motivate pupils to learn,
and result in more effective ma-
turation.”

CONCLUSIONS

The following significant points
may easily be isolated from fhe
foregoing discussions:

1. Work experience, activity, or
practice influences the learn-
ing process. It stimulates both
physical and mental develop-
ment.

2. Experience or practice that
does not improve the quality
(Continued on page 17)
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