Personality Development

E saw Linda go up the stage. She held her head

high as she walked brisky up the steps. There

was no faltering move that gave away whatever feel-

ing she had at the time. Soon she was there on the

stage. We watched we got a glimpse of her very

pale face. Her lips moved and we waited. There

was silence in the audience. Her hands. that were

clutching her dress fluttered to her mouth. And—
the girl broke into tears!

What can the school do for such a child? The
function of the modern school is no longer what it
used to be. It was shifted from its stress on scho-
lastic achievement to an emphasis on a program
aimed towards the developmenf of a well-rounded
personality in every child and youth. Not only
must he excel in academic work; he has to be helped,
too, in effecting such changes within him so that he
will become socially mature, emotionally stable, physi-
cally and mentally healthy, and intellectually fit to
tackle the problems which cross his path. Children
of Linda’s type — excellent in academic work, co-
operative in all activities in the classroom, polite
and courteous to the teachers, but nervous, shy, and
withdrawing — and many other children having
various types of personality problems are the main
reasons for the existence of the guidance program
in every school.

What is personality, one may ask. Is it innate
in a person or is it acquired? Is it fixed or is it
dvnamic? These are the doubts that form the main
obstacles to the work of educators in guiding the
child and the youth. The term ‘“personality” has
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been very commonly used but very often misunder-
stood.

Personality is the composite of all the things that
make up -an individual — his physique, intellectual
ability, habit patterns, emotional and aesthetic sen-
sitivity, temperament, attitudes, interests, ambitions,
goals, and even his needs. All of these, interacting,
form a totality which determines how the individual
reacts and adjusts to his environment. Personality
is affected to a certain degree by the situations in
which the learner finds himself. And to some ex-
tent, because it is within the power of the individual
to make choices and select experiences within his
environment, the individual is a factor in causing
changes within his own personality. On this very
fact hinges the core of the function of the guidance
program as it strives to develop the personality of
every child. The knowledge of how this function
affects the individual will be of great help to educa-
tors. Personality development has to be assessed
therefore in order to help the individual toward in-
tegrating the various aspects of his personality that
are in conflict or are operating independently.

In the assessment of the development of personali-
ty the picture of the individual has to be viewed
as an integrated whole in his own environmental set-
ting. There are various instruments of evaluation
touching on the different aspects of personality which
may be utilized.

The Case History

The written case history containing information
about the physical characteristics and physiological
development of the individual, his family life, school
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life, and community life, and his hobbies, interests,
personal ambitions, goals, feelings, and his convic-
tions on, attitudes towards, and reactions to various
subjects may be used in obtaining such a picture.
The dependability of this instrument will be based
largely on the sincerity of the person who records
his own case history.

The same instrument, the case history, may be
used in another manner: in personal interviews of
individual cases. The skill of the interviewer will
affect much the success of this procedure. For, aside
from the information asked for in the case history
a skillful interviewer may be able to elicit other
relevant facts such as fantasies of the individual,
emotional climate at home, and hidden conflicts in
his relationships with his parents, his siblings, and
his peers.

This instrument may be very useful in the specific
case of Linda. It will doubtlessly be of great help
in pinpointing the cause of the emotional disturbance.
The determination of the specific cause will facilitate
the planning of the program of treatment that must
necessarily follow.

Below is a part of a case history which may be
used for boys and girls:

Case History

Name: .iciasi: Date: wiicnanasimes
Sex ... . (- pe—— Date of birth ...
Grade ... School  ....oooeeeeee
Town Province

Home Town ... Home Province ... RIS

A. Physiological Development and Physical Char-
acteristies

What is your height? ... .. .. B oL s e
What is your weight? ... .. .o
Has your ‘height or your weight ever been the

cause of any of your troubles? ...
WRGNT it it e s asias
Why? Explain ... A RS GRS RN
Is your vision normal or defective? ....................
What J8 the ‘defect? ........c.co.iciiisemisonmssmssmniviasiinnss
Do you wear eyeglass$es? ......ooooooooiiiioeeereneeenannns
Since when have you been wearing them? ...
Is your hearing normal or defective? ... ..
What is the defect? ...
Since when have you had it? ...
What has been done to remedy it? ...
Have you ever been disturbed by your posture?

When and how?
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Which part of your body is undersized or over-
S1Zed R S B S A S S &z
When did you first begin to notice it? ...
Do you stammer or stutter when you talk? ... ...
Dq you have any other physical abnormality not
mentioned above? .
When did you first begin to have |
Have you been disturbed by such an abnormali-
|

B. Family Life

How many brothers and sisters do you have? ...

How many are older than you? ... ...

How many are younger? .. ... .. ...

When you were small, did you often play with
your brothers and sisters? ..........ccoooiiiiiiiereenn.

Who among them was or were very close to
WOMT" ooocitsins nos b S L e e AR S i A

Who among them often teased you? ... ...

Did you use to cry when teased? . ... ....................

Did you often get spanked or scolded by your
parents?

N o s O R S R s s

Have your parents always given you the things
which you like? . e,

Have your parents ever denied you some things
which you desire very much? . ... ...

What are those? ............

Do you tell your parents about your quarrels
with your brothers and sisters or w1th your
classmates?

Have your parents often taken you with them
to parties or to pienies? ...

Do you enjoy going out with them? ... .

Do you enjoy going out with your brothers and
sisters? ... S ) i [ R

Have you been helping your parents at home?

What work have you been doing? ... ...
Since when have youn been doing these? ...
Have you been doing these willingly? ....coooeee..
Have you been told by your parents to do these?
Have you ever been forced by anybody at home

to do things which yvou do not like? ...

The Personal Interview

The written case history may be more appropriate
for older children than for younger ones. For the
latter group the personal interview based on the
case history would be for more practical use, for
the interviewer can easily tone down the language
used to suit the ability of the individual. The validi-
ty of the information obtained through the written

" case history and the personal 'interview may be
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checked against the results of interviews with the
parents or guardians and re-checked against the re-
cords of his curricular activities and his extra-cur-
ricular participation.

The Rating Scale

The rating scale is another instrument that may
be used for personality assessment. This is used by
the rater for recording observations on certain de-
fined aspects of behavior. It is most effectively used
in situations wherein a stimulus is presented to pro-
duce a certain type of responses on which observa-
tions have to be based. It is least satisfactory when
used for casual observations.

The rating.scale has to be definite if it is to be
of practical use. For this reason a question on a
singie limited aspect of behavior should introduce
each scale. The descriptive phrases which mark off
the scale points should be clear, concise, and well-
defined. The following scales illustrate the charac-
teristtc referred to in the preceding statement.

1. Is the child responsible?

3 l

vidual, enables the teacher to get a glimpse of the in-
dividual’s inner self.

Below are samples of questions included in such
an inventory as previously described:

1. Are you afraid to make your own decisions?

2. Do you prefer to stay in the background in
social functions?

3. Before you do something do you usually pause
to consider what the consequences of your act
will be?

4. Do you love to meet people?

5. Do you enjoy doing things for other people?

This instrument may be given in the form of an
inventory of children’s interests. The individual in-
dicates whether he likes, dislikes, or is indifferent to
the idea expressed in each item. The affective re-
sponses of the individual to the many items presented
will enable one to see things that interest and attract
him and those that to him are repelling and unattrac-
tive. The usefulness of the instrument will depend
to a large extent on the skill of the one who uses it

l l

Does n:a_v. at zAll~

Does not take Sometimes he Very often Always feels
show any re- responsi- is, at other times shows responsi- responsible  for
spongibility in .bilities seriously. he is not. bility for what things assigned
:]he things he he does. * to him.

oes.

2. Is this pupil sociable?

Not interested in dealing Mixes

socially with people.

; well
friends, but does not mix

with  old Is very sociable and mixes

well with any social group.

easily with new people.

It is essential for the rater to understand exactly
what is to be done and how it is to be done. The
rater may be a teacher, a classmate, or the individual
himself, in which latter case the instrument is used
as a self-rating scale. It would be well to average
the ratings made by severalsobservers if reliability
of the ratings is to be achieved. If self-rating is
done, the results of ‘this may be compared to the
average of the ratings given by observers and from
the comparison another aspect of the individual's
personality may be gleaned: his self-concept.

Personality Inventory

Still another instrument for the measurement of
personality is the personality inventory which in-
volves lists of questions on a wide variety of fields
of children’s and adolescents’ interests to which the
individual responds by answering Yes or No. The
inventory which is composed of several parts, each
one dealing with various types of experiences that
bring forth some underlying tendencies of the indi-
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as he interprets the tendencies of the individual as
revealed by the results in terms of his social fela-
tionships in the classroom, his academic activities,
and his behavior in school, at work or at play.

The following is a part of a sample of the above:

What I Do and \Don’t Like

NEME. coocsiicriviniomiasssssasmavmsess T, ST Age........
SCROOT .t ee e neannnn Grade ........
Don’t |
Like it care Dislike it
1. Go with class on pic- very a ? A very
nies, much little Jittle much
2. Be class representative  very a ? a very
at a meeting much little Jittle much
3. Wash the dishes at very a ? a very
home, much little little much
4. Get up early in the very a ? .a very
morning. much little o little much
5. Talk with my friend’s very a ? a very
mother or father much little little much
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Projective Devices
Projective devices have been used by some clinical
psychologists in their desire to know more of the
inner feelings of the individual. The belief in con-
nection with the use of these devices is that no two
individuals respond in the same manner to a given
stimulus in a certain situation. Given a stimulus, the
instantaneous reaction to it by an individual will re-
flect his inner feelings and attitudes toward it. Some

of these devices are the following:

1. The Research Test which is made up of ink
blots to which the individual reacts by telling what
he sees in each one;

2. The Thematic Apperception Test which is based
upon the interpretation of pictures;

3. The Free Word Association Test in which
stimulus words are presented to which the individual
responds by giving the first word he associates each
one with;

4. Play techniques in which the child is given
the opportunity to manipulate dolls and other toys;

5. Pictures to be drawn by the individual.

Very few people can administer and interpret
projective devices with skill. Because of this, the
use of these instruments has been limited in ex-
tent.

The Questionnaire on Social Values

1f an individual has to be really understood, the
social setting of which he is a part has to be studied.
For his personality is a product of the interaction
of the various factors within him as well as of the
factors in his environment. So the effect — whether
good or bad — of his immediate social world can not
be discounted.

To be able to understand the peer group to which
an individual belongs, all the members of the group
are asked to answer a questionnaire involving traits
they like and do not like in the persons they go with.
The results of this will give one some insight into
evaluations of personality traits by children of dif-
ferent age levels of both sexes and information on
how the values differ between any two age levels and
between sexes.

The following shows a part of this instrument.
Do you like bovs and girls who:

! Don't
Like it care Dislike them
1. Know more than vou very a ? a very
do? much little little much
2. Are good losers? very u ? a very
i ) much little little much
3. Dont mind being very a ? u very
teased? f much little little much
4. Are quiet and never very a ? a very
say much? much little little much
5. Read lotz of books? very a ? a very
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much little little much

6. Like to go to puarties?  very a a very
much little little much

7. Play games very very a ? a very
well 7 much little little much

The Sociometric Test

In addition to these, the sociometrict test may be
given to the whole class to determine the structure
of the group. The individual’s position in the group
has a considerable effect on his success in his academic
work for it is within the setting of pupil — pupil rela-
tionships that learning takes place. The instrument
makes use of an individual's choices from among his
classmates on the basis of a criterion for association
in the form of a question. Such a criterion may be
any of the following:

For the elementary level:

1. What do yon like to play with in the school
vard? With whom among your classmates do
vou like to do that best? Name two of them,

2. Suppose you were to move to another room,
which boys and girls from this class would
vou like best to go with you? Name two.

3. If you were asked to work on a project, who
from this classroom would yvou like to®*work
with you? Name two of them.

For the secondary level:

1. Suppose you were going on a class outing.
You were to ride in a car with two others.
Whom among your classmates would you
choose?

2. If you were to plan a pregram for a convoca-
tion with two others, whom would you choose
to be your co-workers?

3. If you were to do some classroom work with
two of your classmates, whom would you
choose?

The results obtained through the use of the so-
ciometric technique will give a picture of the at-
traction and rejection within a particular group.
This, together with «a knowledge of the ideals of
the group, will provide an eye-view into the pressures
and stimuli in the setting in which the integrated
individual functions.

The above instruments are some of those which
may be utilized for assessing personality devélopment
of individual cases. It does not mean, however, that
all of those are to be used for every case. Each case
will need one or two specific instruments, and the
need will depend on the specific personality deviation
of the individual and on the degree of seriousness
of the case. In the specific instance of Linda, who
is described in the opening paragraph, the abnormali-
ty is such that the girl is being impeded in her pro-
gress by the deficieney in her personality development.
There is therefore a necessity for some immediate

THE PHILIPPINE EDUCATOR



remedial treatment in her case. But proper treat- environment and to understand why he behaves as

ment cannot be administered unless the cause of the he does. In the light of such an understanding, it
trouble is definitely located. In view of this, one or may be possible to utilize both the curricular and
two of the aforementioned instruments must neces- extra-curricular activities in helping the individual
A ' make full use of his natural endowments to the end

that he will develop mentally, emotionally, physical-

The majority of the cases in the field necessitate ly, and socially and make better adjustments to his

the use of onlv a questionnaire or two for gathering

: environment.
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MERRY CHRISTMAS AND A HAPPY NEW YEAR
' —for the rest of your life!

A_ Llfe_lnsurunce Policy is the greatest gift @ man can

give his wife and children. . .it is an INCOME that will

come to them, not only at Christmas time, but every

month for a aumber of years!
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