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Dear Colleagues and Friends : 

As I stand here, I surmise that 
you are wondering what I feel at 
the moment. For the firs,t time, I 
believe your guess will be wrong 
even if teachers are reputed to be 
good at divination. You expect 
me to say that I am happy to be 
at your convention. And if you 
tell the truth and nothing but the 
truth your second guess is that I 
came here as the Director of Pub
lic Schools. When I greeted you 
Dear Colleagues and Friends, I 
meant every word of it. The greet
ing is warm, hearty, nay pregnant 
with assurances that we are one 
and all in the service of our peo
ple. This then is our convention, 
and I came as one of you, to meet 
you all in pleasant camaraderie 
and faithful counsel, and to pledge 
with you once more the high pur
poses for which the teachers of 
our Republic stand one and un
divided. When the Bureau of Pub
lic Schools cannot hold a teachers 
convention, and the teachers them
selves do it through their chosen 
delegates, they manifest a high 
sense of responsibility and an un
doubted ability for self-direction. 
I am exalted by their devotion to 
duty. I am proud of the PPSTA. 

The theme of the convention is 
Re-orientation in Education. I 
should like to contribute to the 

thinking on this well-chosen and 
timely subject by appraising what 
the teachers have contributed to 
it. 

For three year~ now, we have 
continued to vitalize our commu
nity-school service program. Much 
of the progress we have achieved 
may be attributed to the untiring 
efforts exerted by the teachers un
der the leadership of school offi
cials in the field. There has ac
cumulated ample evidence that our 
teachers have accepted a new out
look in their profession consistent 
with our new educational pro
gram. Teachers have realized 
that education is more than teach
ing children to master subject 
matter and confining their activ
ities within the school building and 
its premises. Now the gre::,t,~r 
demands of education have dis
posed the teachers to take active 
part in community activities and 
projects such as improving ,J'lealth 
practices and facilities, raising the 
moral tone of the community, cul
tural uplift, recreational program 
and practices, beautification of the 
town including homes, discovering 
new ventures and techniques cal
culated to increase the economic 
productivity of the individual as 
well as of the community, increas
ing food production, organizing 
cooperatives, a n d developing 
greater neighborliness and civic 
responsibility among the people. 

* Sprech delive1·ed at the PPST A Co11Vention, June 7, 1951. 
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Our teachers have realized that 
they need proficiency in group 
thinking and the disposition to re
spect decisions arrived at through 
democratic processes. They have 
learned to analyze community 
resources which can be utilized to 
enrich the learning materials and 
activities of the children. They 
have acquired the ability to inter
pret the work of the school to the 
public with a view to keeping com
munity interests and participation 
in the educational program con
tinually alive and fresh. They 
have acquired proficiency in eval
uating their work in the educa
tional program on the basis of the 
effects of such program on the 
growth and learning of both chil
dren and adults as well as on the 
improvement of community living. 
Our teachers•, therefore, have fully 
assumed the responsibilities in
herent in the work of teachers in 
a community-responsibilities de
signed to improve life in rural 
areas through the agency of the 
school. Under the competent lead
ership of our field administrative 
and supervisory force the teachers 
have achieved a progress in our 
educational work that has. exceed
ed the expectation of many people. 

We are happy to note from con
siderable evidence, that the com
munity school idea has gained 
general acceptance to the people 
because they have felt with glad
ness its beneficial impact upon 
their lives. Thanks to your coop
eration and splendid work, and to 
the faith of the people in your 
sincere concern over their well-be
ing, we have accumulated by now 
a record of educational achieve
ment so vital to the lives of the 
Filipino people that I believe it to 
be unparalleled in the history of 
Philippine education. Our educa
tion has by now become such a 

part of the people's life that I 
cannot but point with justifiable 
pride to the rise of a new vigor
ous and intelligent civic spirit 
through the service clubs and other 
lay groups, which proves that we 
among our people, as expressed 
can solve many a local problem, 
however seemingly difficult it may 
be, by keeping education in close 
touch with the people and by hus
banding our total resources for 
the achievement of the common 
good. 

We have noticed ample evidence 
that we are undertaking our com
munity school program by using 
the native approach. This is to 
say that not only do we study the 
needs and problems of our people, 
but also learn their ways of think
ing, their methods of doing, their 
hopes and fears, their customs and 
mores, and even their idiosyncra
cies. Knowing these, we identify 
our schools with the people, an 
act which I consider a basic policy 
in any educational reform. The 
"Samahang pampurok" or "little 
democracies" of the Division of 
Bataan are an example. They are 
built upon the age-long spirit of 
neighborly cooperation which is 
inherent among our people and 
which is far from dead as some 
people seem to believe. These "Sa
mahang pampurok," organized 
and managed by the people them
selves at grassroot level through 
school leadership, have brought 
the rural folks face to face with 
their own problems and needs. 
They launch their own project 
activities and strive to realize 
them with the resourcefulness and 
enthusiasm characteristic of their 
lives in the good old days. 

Among the activities and ach
ievements of the community-cen
tered schools under the "purok" 
organizations are: (1) Improve-
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ment of health and sanitary con
ditions in many towns of the prov
ince; (2) Establil:.'.hment of read
ing centers; ( 3) Revival of home 
industries, such as embroidery, 
weaving and dressmaking, gar
dening and poultry and piggery; 
and ( 4) establishment of commu
nity playgrounds. 

The organization on the prov
incial or zone level such as exists 
in many school divisions has 
raised the percentage of literacy 
and has improved family income 
through the revitalization of home 
industries and intelligent thrift. 
Through the parent-teacher asso
ciations, conferences with towns
people, teachers' home visits and 
school-community visits, and 
school-communtiy assemblies, the 
school has succeeded in arousing 
community consciousness to an ap
preciably high level. The people 
are now obsessed with the desire 
to improve their living conditions 
and their action to realize this 
has been most gratifying. Evi
dences of this resurgent spirit are 
the improved home conditions, the 
neat and clean surrounding&, the 
well-kept orchards, backyards, 
poultry and swine projects, and 
the recreation and reading cen
ters in many provinces. 

The community-centered school 
finds also great success in adult 
education work. In many divi
sions, this work has passed the 
literacy level and is now on the 
vocational plane. Courses in dress
making and tailoring, poultry and 
swine, and soy bean growing are 
being attended by eager and in
terested adults, many of whom 
are housewives. In Bohol, for in
stance, at the end of the first se
mester of last school year, there 
were engaged 26,839 adults in 
poultry raising, 14,096 in pig rais
ing, 11,485 in homecrafts, 6,613 

in truck gardening, and 573 in 
trades, in addition to 5,144 adults 
enroled in literacy projects. 

Community-school projects are 
as extensive in the Visayas- and 
Mindanao as they are in Luzon. 
The areas of work are as varied 
as the community problems and 
the interest and capacity of the 
people will permit. Hence, while 
the movement is nation-wide, there 
is a variety of projects and a di
versity of procedure which reflect 
the fine adaptability of leader!"hip 
to local conditions. Common to all 
such projects is the philosophy 
that school leadership must make 
a dent or difference for the better 
in the life of the people. In the 
matter of organization, be it 
through the Community School 
Council, the Parent-Teacher asso
ciation, or as in some divisions, 
thru the expediency of division 
directives, the general plan is to 
get the people to participate in 
the planning of school-community 
programs on grassroot levels, and 
gradually transfer school leader
ship to the people themselves in 
all civic matters which diredlv 
affect the general welfare of th'e 
community. It is obvious that 
training in lay leadership is part 
and parcel of the program. and 
should receive careful attention 
from administrative and supervi
sory officials. Iloilo, which has 
pioneered on the approach to the 
community-school idea and has 
contributed immensely to our 
knowledge of the problems, has 
discovered the efficacy of what is 
called the native approach, that is, 
the approach from the point of 
view of the poeple of the locality 
with full consideration of their 
conditions and practices. 

In our work, a similar native 
approach is applicable to the rest 
of the areas for the improvement 
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of living. The exploitation of the 
native approach cannot be too 
strongly emphasized in our effort 
in building an educational pattern 
based on the native soil. It has 
arisen from local thinking on 
pressing local problems, and is. 
confirmed by foreign experts and 
by our observation of how local 
problems in Europe, America and 
Asia are being solved in consider
ation of their native settings. In 
our country, therefore, we are 
building a program of education 
which we may call indigenous. It 
is to our credit as a people that 
we do so. What we have done so 
far manifests our educational ma
turity. 

Now that we have found that 
our reorientation is along the 
right direction, we expect to pro
ceed in high gear with greater 
confidence and clearer vi~.ion of 
the future. We have crystallized 
80 far some basic principles: 
namely, (1) the community-school 
program needs to have an effective 
organization in order to guarantee 
p~rmanence and continuity; (2) it 
must start from and be directed 
to the urgent needs of the people, 
and gradually encompass all areas 
of living; (3) it must make a 
difference for the better in the life 
of the people, otherwise the people 
would not have anything to do 
with it; and ( 4) the community
school must employ democratic 
processes. 

The achievements of some divi
sions which I have cited make 
only a portion of the over-all ach
ievements in all other divisions. 
This is a tribute to the coopera
tion, leadership and statesman
ship of our field personnel. From 
this point in the development of 
the community-school service pro
gram which has for its start 

wisely begun in the minds of the 
teachers, let us briefly survey 
some advance posts which our 
present status indicates as neces
sitating study and experiment
ation for the ensuing year. 

In the field of instructional ma
terials, we might explore the pos
sibilities of developing resource 
units and supplementary teaching 
materials that will bring the real
ities of social living to the atten
tion and concern of children. In 
the light of the needs of our peo
ple, such materials will help great
ly in improving sanitation, health, 
nutrition, social life, and recrea
tion. Some beginnings along this 
line have been reported from Bu
lacan, Iloilo, Bataan, and Caga
yan. This step obviously brings 
the problems of social living 
clo~est to the level of children and 
within the immediate interest of 
adults. In order to complete the 
identification of school instruction 
with life, which is the basic link 
between the school and the com
munity, it is necessary that school 
children also observe the process 
of social living and participate in 
it. 

Our concern over the imple
mentation of our work in the 
field has accentuated the need for 
group action. The support and 
cooperation of other lay groups, 
including non-~chool services of 
the government, have been most 
encouraging. More and more the 
public schools are becoming truly 
the schools of the people and a 
vital instrument in promoting 
civic action and improving the 
life of the masses. Our joint la... 
bors have placed the public schools 
on the forefront of national en
deavors. We must keep this posi
tion now that the schools have as-

( Continued on page 28) 


