
AUDIO-VISUAL COMMUNICATION
by FR. MARGARITO ALINGASA, S.V.D.

IN THE NORMAL classroom situation 
the teacher’s biggest problem will not 
be discipline. Rather, for the sincere 
teacher who takes pain that he be not 
only a dictating machine before his class, 
the effort to be understood by his stu
dents is an arduous challenge. How often 
such a teacher would sigh in anguish: 
My students cannot understand English. 
Another would say: Even if I explain 
in the dialect, still I am not sure whe
ther my student get what I mean. At 
this juncture, many are tempted to 
throw up their hands in frustration and 
to settle with the usual compromise. The 
teacher dictates his notes and the stu
dents memorize them.

There is a danger that we are coming 
to a stage when the student’s inability 
to understand the teacher does not any
more surprise us. It has become too 
common a classroom experience. Or, 
rather, is it that we are not duly con
cerned why teachers fail? Good stu
dents will pass anyway in spite of the 
teachers! But what about those who 
do not make the grade at the first 
attempt, are they only to be drilled some 
more?

Surely, something is wrong with this 
attitude. Are the students to be blamed 
for their inadequacy to the task expected 
of them? Are the teachers at fault? 
There is no excuse for laziness. This 
might be the principal fault of the stu
dents, but this should not be said of the 
teacher. In most cases, it is quite cer
tain that when the students are apathe
tic, irresponsive, and uncomprehending, 
it is because the teacher fails to com
municate effectively with them. The 
teacher’s ability to talk at length about 
his subject should not be mistaken for 
his ability to communicate. Good and 
effective communication is not simply lec
turing, divulging facts and figures for 
the students to master. Good communi
cation thrives on the sensitive recogni
tion of the needs of the students, the 
imaginative use of student experiences, 
the promotion of “incorporation" of 
learning by the students, and the pro
vision of incentives for the use of learn
ing. Only in this context can the essen
tial mechanics of communication, namely, 
message, channel, and receiver be effi
ciently activated to produce effective 
communication for better learning.

Considering all that, it is mighty 
clear that the teacher has much to do 
in preparing for his class beyond the 
reading of the textbook and compiling 
notes. He might be clear about his ob
jectives, more or less sure of his me-
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thod of approaches to the problems. 
Yet, he must settle the question: What 
is the best way by which I can convey 
an idea or lead my class to fruitful 
self-activity? What are the possible 
clarifications gathered from the spec
trum of experiences, attitudes, and ap
preciations, of the students that might 
enhance the process of my communica
tion?

The great wall barring the teacher’s 
way of communicating with his students 
is “Verbalism.” The formidable stones 
that make up this wall are quarried from 
the complexities of modern life, over
burdened curriculum, reliance on text
books and workbooks, specialization of 
knowledge, and the proliferation of 
things-to-be-known. There is nothing 
we can do about diminishing the size 
of this wall. Every minute, it is even 
piling up higher in step with whatever 
scientific breakthrough is achieved, or 
whenever influential world bodies man
age to forge new relationships.

The menace of “Verbalism” as an 
obstacle to communication and learning 
cannot be ignored. Misunderstanding of 
one concept inevitably leads to parrot 
learning. To illustrate, a class was asked 
what is the meaning of this symbol //. 
There was an instanteneous chorus of 
eager voices: That means pi. Its value 
is 3.1416. This immediate response was 
impressive, yet when the class was 
asked further to give the wider implica
tion of the meaning and value of pi, 
there was only silence. What ultimately 
are the implications of the concept pi 
were either unknown or not clear to the 
class. Whose fault was this? Surely, 
the students learned to recognize the 

verbal equivalent of the symbol and its 
numerical value, but they had no idea 
what are the mathematical relationships 
implied by the symbol, not even that of 
the simple ratio relation between the 
circumference and the diameter of the 
circle. Perhaps, their traditional mathe
matics teacher was satisfied with the 
factual response. But this is hardly the 
learning that we wish our students to 
acquire.

The teacher must overcome the ob
stacle of “Verbalism” some other way 
than merely wishing for the students 
to catch up with the times. Actually, 
this problem is not at all a desperate 
one. The teacher does not have to look 
far for means to bridge over the ob
stacle to effective communication in the 
classroom. Methods, materials, and 
equipment of audiovisual instruction 
can carry him over the barrier to achieve 
better results in his teaching. Audio
visual methods are grounded on solid re
search in psychology, theory of learning, 
curriculum design, and theory of com
munication. Thus, they are eminently 
suitable to meet different demands of 
the teaching-learning activity. Audio
visual materials range from the simple 
to the sophisticated. Audiovisual equip
ment, likewise, is so diverse that the 
teacher has a wide selection of means 
to achieve a desired reinforcement for 
practically any lesson objectives. Of 
course, there is a question of what ma
terials or equipment are available to the 
teacher. However, it must be said that 
the creative use of them is of greater 
concern. Like any other means, audio
visual methods, materials, and equipment 
demand judicious utilization to be effect
ive. This factor might prove to be one 
deterrent that make teachers hesitate to 
explore the potentialities of audiovisual 
instruction for the improvement of their 
teaching effectiveness.

Prejudice could also be a reason why 
teachers miss to appreciate the role of 
audiovisual communication in the teach
ing-learning situation. It is unfortunate 
that what goes for the name audiovisual 
communication (instruction) to not a 
few, mean only hardware and gadgetry, 
projectors and films. Furthermore, the 
association of audiovisual communication 
with the so-called modern classroom, 
tends to obscure its function in the learn
ing environment. The basic principles 
involved in audiovisual communication 
are as ancient as man’s attempt to com
municate. They are concomittant to the 
very nature of man’s mood of learning. 

(Continued on page 37)
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LESSONS FROM A RIVER

BY THE TRANQUIL hometown of my 
grandparents there flows a river. For 
many a time I have visited it, during 
vacation spent with my old folks, view
ing the quiet flow of the river. I met 
the river again on a summer vacation.

In common with other streams of its 
kind, this river suffers much from the 
summer heat. I have seen it so shrun
ken that fishes lay lifeless on the 
parched sand and gravel of its bed; but 
this past summer I noticed something 
which I never saw before.

. One hot, summer morning, a friend 
and I started out for the hills to spend 
the day by the rapids. We followed 
the course of the river. After we had 
covered a kilometer or more, I observed 
that the river had disappeared, and only 
the dry bed was to be seen. I looked 
around in wonder because past my 
grandparents’ cottage and out to the sea 
half a mile or so away, the river was 
flowing clear and steady in its usual 
summer depth.

But at the place where we stood at 
that moment, there was no water any
where to be seen. All about us the wide 
river bed was hot and dry.

On toward the hills we continued our 
way, and not until we had covered an
other kilometer or so, did we see the 
stream again, at the point where it had 
spread itself so thin, that it was lost at 
the edge of the waterless stretch of 
scorched sand and stones. But as we 
continued our way, into the hills, we 
found the river strongei- and deeper than 
as it passed by our cottage.

For many people, I suppose, there 
is nothing strange or significant in this. 
Perhaps they have seen such phenomenon 
more than once.

To me however, it was a new ex
perience and it gave a strangeness. But 
it wasn’t merely strange to me. To me, 
it was awfully suggestive of spiritual 
truths that can inspire and teach les
sons of highly considerable values.

One of the thoughts that immediately 
came to my mind was the lesson of de
termination and struggle. Flowing 
from ifs source in the mountains, just as 
it was leaving the last foothills, behind, 
it was checked by the long, restraining 
stretch of sand. I had read of other 
streams that upon confronting similar 
obstacles inevitably lost themselves in 
sand. But this river, determined to 
reach the sea, tunneled its way, so to 
say, under its sandy bed, until at last, 
at the end of the long obstacle, it came 
out steady on its march to the sea.

And then I thought of human en-
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deavor. I was reminded of many lives 
that stopped short of greatness only be
cause they lacked the power of will to 
"tunnel through’’ obstacles. But I 
thought most of al) those who, like the 
river, confronted with nearly prevailing 
hindrances but, undespaired, continued 
their struggle, buried in precious hopes 
but persistently pushing their way to 
the sea, to the sea of their life’s great 
goal. I remember the words of many
great men, one of them, Baden Powell, 
the founder of Boy Scouting, who said, 
“You can’t always sacceed without 
failures. Let the failures be stepping 
stones to success.” I’m reminded of 
Benjamin Franklin who, having failed 
more than a thousand times in the same 
experiment, succeeded to become the 
inventor of the electric light. The irre
solute and exalted lives all remind us 
what that river has taught us; the 
lesson of determination and struggle to 
the goal of success.

Another lesson I learned from that 
river is in the fact that the river was 
not only able to overcome its barriers 
but to reach a great end, the sea.

How different with so many lives! 
How different that many persons in the 
springtime of their youth and in man
hood appeared apparently victorious over 
barriers, determined to reach a goal, 
only to end in disgrace and disillusion.

A few years back, during my high 
school days, I happened to room with a 

AUDIO-VISUAL COMMUNICATION
Man learns to perceive, to conceptualize, 
and to generalize through the medium of 
his senses and to acquire attitudes 
through the totality of his involvement 
as a person. Through audiovisual com
munication, this encompassing learning 
experience which of necessity must be 
supplied vicariously during many ins
tances in the learning process is what 
we are after as means to achieve better 
and “permanent” learning in the stud
ents. Audiovisual communication viewed 
this way is realized as something not ex
trinsic to the teaching-learning activity 
in the classroom.

Furthermore, contrary to the opinions 
of educational enthusiasts, if we may 
call them, audiovisual communication 
cannot substitute for the teacher’s role. 
This is true even when the latest ins
tructional media as the multi-channel 
approach with the use of closed circuit 
TV-computer combination for immediate 
retrieval of information and direct test-

student who, the same as I did, studied 
in a university in another city. He had 
a quiet, unassuming, yet impressive per
sonality. For he made good in acade
mic pursuit. He maintained a success
ful path into graduating as an honor 
student. We parted ways and I haven’t 
heard from him until somebody, who we 
both know, told me that he and my erst
while roommate were together in college. 
"And how he has changed,” he sounded 
incredulously! "Well, what year is he 
now?” I asked. “Believe it or not,” he 
exclaimed, "bu he’s still a sophomore 
when he should be a senior student!”

On the other hand, let’s think of other 
lives that, like the river, kept true to 
the very end of their course.

Did the river flow without purpose? 
No, it didn’t, for it furnished safe and 
running water for plants and fish and 
fowl and for man and beast. Indeed, 
it just didn’t flow in and enjoy itself, 
but it played its part in the process of 
nature. I believe that it should be so 
with man’s life. It is not to be lived 
for itself alone for its own joy and sa
tisfaction, but for others in glad and 
devoted ministry. How thankful we 
should be to doctors and missionaries, 
who ventured into the dark forests of 
rudimentary civilizations, who met over
whelming odds, who gave comfort and 
health and knowledge to their fellow
men.

For if man, who in the face of ob
stacles, lacks the strength of will to go 
on ready to serve, he will ultimately be
come useless to others.

Lessons from the tranquil, placid 
flow of a river—so mysterious, so signi
ficant — but do men see them? J
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scoring is used in teaching. True, mod
ern space-age learning devices may 
modify drastically the traditional activ
ity of the teacher in the classroom. It 
is wise for the teacher to reckon with 
this progress. However, he should not 
be led to believe that he has no place in 
the automation of the teaching-learning 
process. Machines can only facilitate 
human learning. They can never satisfy 
the need for the humanizing element in 
education. For the teacher, his prime 
responsibility will always be to under
stand how to use intelligently the simple 
as well as the advanced audiovisual 
methods, materials, and equipment which 
are on hand.

In any case, there is little reason for 
the teacher to bide by his disappoint
ment at not being understood. The in
sincere can be indifferent to this pro
blem, but the dedicated ones have much 
to hope for in the right understanding 
and application of audiovisual commu
nication in the classroom.
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