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In the hills of Bataan, as in many 
other provinces, a running battle 
is being waged between two ideo
logies. In the classrooms of Ba
taan, as in many other school divi
sions, a battle is being fought. The 
darker ideas use guerrilla tactics 
-they hide in foxholes and lie in 
ambush, while the brighter ideas 
are in uniform, fight in the open, 
have devices and techniques back 
of them. The ultimate objective 
is to capture the hearts of the 
youngsters who are making up 
their minds whether to heed the 
call of some of their elder friends 
who are already in the hills or re
main in the lowlands and follow 
the ways of peace. 

Our classroom techniques for 
the last fifty years have been 
based on a highly competitive sys
tem of motivation and a highly 
autocratic system of classroom 
management. On one side is the 
teacher, ferule in hand, eyes keen 
to detect misdemeanor or even 
restlessness, tongue ready to lash 
insult at offenders, her whole per
son itself being an unintentional 
and a well-meaning insult to de
mocracy. On the other hand are 
the children, a brow beaten group 
timid, regimented, looking up to 
authority for decision, relying on 
fiat rather than group conference 
and decision, a veritable symbol of 
colonials, imbued with the mental-

24 

ity and attitude of serfs. This 
has been the unrelieved situation 
for fifty years, during a period 
which was supposed to be devoted 
to the propagation among a nation 
of colonials the dignified ways of 
democracy. No wonder, after fif
ty years of supreme but misguided 
effort, we have a running battle 
in the hills in which democracy 
itself is at stake. 

Democracy never really had a 
chance to demonstrate itself in 
practical ways in classrooms sup
posedly serving democracy. We 
never gave more than lip-service 
to democracy in our supposedly 
democratic classrooms. 

In the Philippine Normal Col
lege Training Department, a few 
critics and student teachers are 
trying an idea - the integrated 
procedure. I was there ~ few 
months ago with my supervisors 
and some classroom teachers in or
der to see how this idea works out 
in actual practice. The idea was 
not perfectly executed, and in fact 
it flopped in some classrooms where 
the teacher had no grasp of the 
basic idea or else was utterly in
capable of this type of pupil guid
ance. In fact, some of my own 
teachers, who were visiting at the 
time, were pained by the noise 
and apparent lack of teacher con
trol over the classroom situation. 
They could not at the time appre-
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ciate the difference between volun
tary, unavoidable and sometimes 
necessary noise in these class
rooms where freedom of activity 
reigned, and the conventional 
teacher-dominated classroom where 
silence is golden and noise of what
ever kind, source or motive is a 
curse. 

Yet in these classrooms in the 
Philippine Normal College and in 
some in Iloilo, Bulacan, Bataan 
and a few other places an idea is 
being patiently developed - the 
idea of integration and its imple
mentation and application of the 
democratic way of life. 

For first this idea wars against 
autoc1:atic control. It seeks to lib
erate classrooms from teacher
dominated procedures, from the 
regimentation imposed by printed 
courses of study and basic text
books. The teacher becomes a 
guide and a catalizer. The children 
learn through experience. They 
decide what to do, discuss how 
they are to do it, elect their lead
ers, work according to group plans, 
and evaluate their activities ac
cording to their original object
ives. Classroom activity is no 
longer confined to question-and
answer and competitive proce
dures. Cooperation and helpfulness 
are developed instead of selfish 
individualism and aggressive com
petitiveness. 

In this classroom the child is 
not treated as a well-timed ab
sorber of subject-compartmented. 
facts. He is a whole person, a 
complete personality, with all his 
faculties and abilities being chal
lenged and being used to solve the 
problems of the whole person and 
the complete citizen. The child is 
treated as a whole, not merely as 
an intellect trying to memorize or 
to imagine, nor as an individual 

alone and aggressive against the 
world, but as a configuration of 
well-adjusted abilities and atti
tudes and as a cooperating mem
ber of a group. 

This sounds abstract and diffi
cult, but it is a basic concept which 
the teacher should grasp. It is a 
departure from the subject-cen
tered classroom activities of the 
past; it is an acceptance of the 
child as the center of all interest 
and attention; the core of the cur
riculum, the very heart of method 
and procedure. Evaluation itself 
can not be by pencil-and-paper 
tests, for evaluation tries to weigh 
the intangibles of personal trans
formation and personal achieve
ment. 

Easiest periods to fuse and in
tegrate are language and the so
cial studies. In fact, many inte
grated periods have been confined 
to the combination of language 
and the social studies. The result
ing period is a period of free ac
tivity where children work toge
ther in the solution of group pro
blems and the prosecution of group 
projects, while using language 
ski1Is in natural real-life situations. 
The result of such fusion is great
ly-expanded opportunties for the 
use of language, especially oral 
language, and the practice of ha
bits and skills of group work so 
essential in the social studies. 

The following ideas are basic 
and should be the starting point 
of every teacRer: 

1. That the main objective of 
learning in the social studies is 
not in the acquisition of facts 
but the improvement of the so
cial reactions of the individual 
so that he mav become a better
integrated hu.man being and a 
better and more active member 



I 
I. 
I 

26 THE PHILIPPINE EDUCATOR 

of his family and his commun
ity. 

2. That the democratic ways 
of life, which is one of the im-

. portant objectives not only of 
the social studies but of the en
tire school life of the child, can 
hardly be attained through the 
techniques of the teacher-domi
nated classroom, where dicta
torship at its worst operates. 
The best way to learn democ
racy is to practice democracy, 
and what more democratic way 
is there than to give the pu
pils a chance to assert them
selves in determining what they 
are to do and how they are to 
achieve such chosen objective? 
The teacher is to be considered 
weak, even recreant to her 
duty who can not make use of 
puipls' genuine interests by di
recting them toward worthwhile 
goals. 

3. That usual procedures of 
lesson hearing or "recitation" 
are not always effective, espe
cially in social studies and lan
guage lessons, where the main 
aim is to train correct habits 
and attitudes through active par
ticipation and actual experien
cing. 

4. That the time-honored goals 
of subject matter learning are 
no longer to be accorded as 
much honor and emphasis as 
the guidance of the individual 
toward a better-integrated per
sonality and more effective prac
tical group membership, that 
subject matter is to be subordi
nated to the development of 
character and personality, of 
useful habits and skills and 
worthy attitudes rather than 
the memorization of facts as 
found in textbooks. 

5. That the individual and his 
personality should be respected 
and dignified, and that the best 
way to do this is to give the in
dividual an opportunity to find 
a comfortable and well-apprecia
ted place in the group to which 
he belongs. 

6. That teachers are now to 
be given, under existing policies 
of the Bureau of Public Schools, 
much freedom to adapt the cur
riculum as well as teaching tech
niques to the needs of education 
in the locality. 

7. That in the selection of in
structional experiences, actual 
conditions and resources in the 
community as revealed in com
munity surveys, as well as ac
tual interests and needs of pu
pils, should be taken into con
sideration. 

The Director of Public Schools 
has enunciated a policy of encour
aging local initiative in adapting 
the curriculum to local needs and 
conditions. (B.P .S. Memorandum 
No. 51, s. 1951) Such a policy ean 
best de implemented through the 
release of initiative and the chal
lenge to ability in the integrated 
classroom. Here, the teacher does 
not only feel free to work ofrt her 
own units but is actually compelled 
to think out new plans and new 
ways. The integrated procedure, 
even in what a teacher in Orion 
calls "semi-integration" helps the 
teacher to break away from the 
traditional "recitation." 

The teacher should learn long
range planning of units of work. 
She should learn to continue rely
ing on courses of study for guid
ance in the selection of objectives, 
but she should learn to supplement 
such materials with her own knowl
edge of her own pupils, their in-
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terests, their needs. She should The integration of social studies 
study standard reference books and language or National Lan
and keep up with the latest knowl- guage is easy to work out and in 
edge pertinent to her work, but fact has been successfully tried in 
she should also study the com- many classrooms. In a series of 
munity in which she and her pu- demonstration lessons held in Pi
pils live, for even more important lar and Balanga on February 24, 
than second-hand book learning is 1951, various aspects of integrated 
first-hand knowledge of our imme- activities were shown by nine 
diate environment. She should teachers who had worked out their 
realize at long last that materials long-range plans and had been 
of instructions are not necessarily successfully carrying them out :for 
printed in books-that they may some time. In a series of discus
be periodicals, may be documents, sions held after the demonstra
rnay be inscriptions in front of the tion lessons on February 24, more 
church, may be an old man who than three hundred teachers 
<:an fish or an old woman who can showed intelligent understanding 
tell stories of the "first times," of integration of this limited type. 
or a field which can be visited, or A great number of these teachers 
.a purok which can be surveyed, or started integrated activities, even 
clouds up in the sky which can be only as a trial, late in February 
surveyed. and early March. If they failed, 

The teacher should know the ac- the cause may be attributed to 
tivities that little children delight lack of intelligence or capacity, ra
or engage in. She should know ther than to lack of background or 
how to guide children through supervisory help. 
these activities so that by means In Bataan, the first effort at 
of group work, she may harness greater integration of learning 
every moment of child activity to was taught in most districts in 
serve her educational ends - the connection with Christmas. Dis
acquisition and integration of func- trict supervisors had seen how the 
tional knowledge and the develop- period of integration is conducted 
ment of healthy and efficient bo- in the Philippine Normal College. 
dies as well as socially valuable A conference of supervisors was 
.and personally wholesome habits devoted in part to a discussion of 
.and attitudes. the techniques of integration, and 

The teacher should be clear on 
all these and then she should be 
able to put all of them together 
into a workable unit of activity 
which, through skillful initiation, 
will be wholeheartedly accepted by 
her pupils and adopted · as their 
very own. 

All these need initiative, re
sourcefulness, infinite capacity 
for taking pains even boundless 
understanding of the ways of 
childhood. 

the visit at the Philippine Normal 
College from November 27-29, 
1950 clarified many things hither
to theoretical or vague to the su
pervisors. Two conferences of the 
supervisors held in the college it
self and the showing of education
al films by the Training Depart
ment gave further clarification to 
the activity program and the in
tegrated period. 

Now, in every district, a select
ed teacher or two, who receive 
special supervisory attention, have 
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started an integration period. The 
plan is to put language, social 
studies, and National Language 
close together so that the teacher 
may feel free to treat all three 
as an integration period whenever 
she feels that doing so would be 
advantageous, and to treat them 
as separate subjects whenever she 
feels that there is a need for more 
graduated and systematic develop
ment of skills. The allowance for 
free choice on the part of the 
teacher whether or not to "do" in
tegration gives her sense of free
dom and develops self-confidence. 
Division bulletins and memoran
dums were issued in the early part 
of February entitled "Enriching 
the Curriculum Through Commu
nity Surveys," "Enriching the Cur
riculum Through Integrated Activ
ities," "Long-range Plannning of 
Integrated Activities," "Integ1·ated 
Activities for Grade I," etc. Sam
ple unit plans for all grades have 
been issued. These materials were 
a great help to teachexs who did 
not have sufficient background to 
enable them to work out units of 
their own at first. As this is be
ing written, newer classroom prac
tices are gradually being intro
duced through laboratory class
rooms all over the Division, and it 
is hoped that in due time the other 
teachers may take up the idea and 
possibly improve on what the ori
ginal "model" teachers have intro
duced. 

The Director of Public Schools, 
in an address delivered at the 
Arellano University, has aptly ob
served that the battle for democ
f!'acy is being fought not only in 
the hiils of Central Luzon; even 
more so it is being fought in the 
frontier classrooms where poten
tial dissidents too young to take 
to the hills, still attend school and 
resist the call of their older friends 
already leading the nomadic lives 
of the hunted. In a year or so, 
the young boys will be old enough 
and their hearts will have listenecd 
to the twisted arguments and the 
appeal to greed for divided wealth, 
and the battle would have been 
over as far as they are concerned. 

But now there is still time. In 
the autocratic classrooms, the po
tential dissidents are being taught 
more resentment against domina
tion. In the new classrooms, 
where democracy reigns in the 
choice of activities and leaderships, 
where majority rule is respected, 
where freedom of speech is wel
come, where evaluation and self
criticism is a privilige taken for 
granted - perhaps in such class
rooms the young men can not hear 
the siren-call from the hills and 
heed the call for a more prosaic 
but certainly more decent exist
ence among everyday people and 
their everyday problems of eking 
out a living among their fellows 
and leading more useful and more 
,peaceful lives . 
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sumed the responsibility of social 
reconstruction. 

We shall stand together and 
forge ahead together in this pro
gram. We count on the teachers in 
pushing it through with greater 

vigor and wisdom. With our vision 
clear and our sights raised, we 
hope to achieve our national ideal, 
the improvement of our rural com
munities through education. In 
this we cannot afford to fail. 
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